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ABSTRACT

English language becomes the language of utility andcomfort so progress of modern

life is depending onhte use of English language. This paper reports on a study that

investigated on the prescribed English textbooks which is used to teach English at

the senior secondary schools, AMU. The purpose of this study was to determine the

overall pedagogical value dnsuitability of the prescribed textbook towards

d0dzRSyiaQ ySSRa&d® ¢KS LINPLISNIASa 2F | 3I22R

focused specifically on the textbook analysis corresponding to the students

language needs. The findings declare that theespribed textbooks are not

O2YLX SGiSte& AYLNRBOGAY3I fSINYSNBRQ ySSR 2F f I

expected that syllabus designers, administers, and teachers effectively match

textbooks with the needs of the learners to obtain objectives lbé tlearning

program.
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1. INTRODUCTION situation in which teachers use the materials
The textbook is an almost universal (Harmer, 1991; Cunningsworth, 1995; Roberts,
element of teaching. Millions copies of textbooks 1996). Each context has a differentt ¥ learners,
are sold every year, and numerous aid projectsehav materials, teachers and setting where these
0SSy aSid dzLJ 2 LINRRdzOS elénfersytogethgr hale2 tdzypératdh SaiinX seldrtbn
teachinglearning situation, it seems, is complete of good and appropriate textbook it is very
until it has its relevant textbook (Hutchinson and important to design textbooks which meat students
Torres,1994). The aim is to make learners becomeneed of language.
more confident, fluent, and proficient in their Marc, V and Kees van Rees (20884lyze
everyday se of English language in different (1 KS O2y iSyid 2F (SEGo2214&a |a&
situations and also to enable them transfer the skills of them. Results show author representation in
learnt into their various fields. Designers are 1 SEG 062214 AYyONBlIary3ate NBasSye
designed textbook for usage of particular groups of preferences at the expense of selections made by
learners in a particular context. The important literary experts. According to Ansary and Babaii
points in the skection of any course book are (2002) in Mohammadi, M (2014) as teachers, many
identifying the aims and objectives of the teaching of us have had the responsibility of
program and analyzing the learning teaching evaluatingtextbooks. Often, we have not been
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confident about what to base our judgments on, view confirms the importance of instructional
how to qualify our decisions,and how to report the textbooks and the flexibility they should have.
results of our assessmentt seems that to date  3.The Role of Textbooks in the ELT Classroom
textbook selection has made in hasteand with a lack Textbook is the important part of the
of systematically applied criteria. Selection of teaching course and it must be accessible to a
reliable and appropriate textbooks should base on variety of students, regardless of their learning
the students need and this is administer and goals, as well as being adaptable to the diversity of
teachers responsibility. teachers and teaching methods. In spite of all major
2.The Conceptsf ELT materials: technological breakthroughs, the textbook continue
English Language Teaching (ELT) materialto be the major source of knowledge for the
are the key factors in many language programs. ELTordinary ~ students.  Many  teachersperceive
materials are divided into two different forms: textbooks, especially course books, as a route map
printed such as textbooks and ngminted such as  of any ELT program, laying bare its shape, structure,
computerbased materials. Tomlinson (1998) and destination, with progress, and even teacher
defines language learning materials as anything quality is assessed by le®rs in terms of
which teachers or learners are used to facilitate sequential, unitby-unit coverage (Leslie E. Sheldon,
learning language. For him language learning 1988). It can function as a core resource, as a source
materials can be DVD, videos, grammar book, of supplemental material, as an inspiration for
workbooks, photocopied exercises, and so on. Asclassroom activities, or even as the curriculum
reported by him (1998) a YI (4 SNA I f & its@.Cfiuingswsrth (1995) opindisat textbooks are
instructional in that they can inform learner about an effective resource for setfirected learning, an
the language; they can be experiential as they can effective resource for presenting materials by the
offer experience of the use of language; they may be teachers, a source of ideas and activities, a
elicititative in that they can provoke language reference source for students, a syllabus that
learner into using language; anthey may be  reflects predetermined learning objedtes, and
exploratory when they provide opportunities for support for less experienced teachers who have yet
learners that lead to discoveries about the to gainin confidence.
flIy3dz 3Sé¢d al GSNAIf & OKz2aSy A sylkbudztaies thedldadingioBjectivad Bfdza S
the required level of interest among learners to a learner in the class, and the textbook attempts to
motivate them and they must help the learners to achieve these through its content. A syllabus and
feelat ease rather than test them. textbook give directionto a teacher on what to
Allwright (1990) contends that materials  teach. Thus textbooks are the important aspects of
should teach students to learn, that there should be the curriculum.
resource books for ideas and activities for As to the role of textbooks in the
instruction and learning. Therefore, his view is classroom, Allwright (1981) believes that course
against constructing materials foedchers to use. books hold a limited role, restricting students to
He believes that textbooks are so inflexible touse Y SNB f & & O LJ(inst€a8 hef aBvioddtfsSaNE ®¢ L
directly as instructional materials. He assertsthatan ¢ 6 K2IS8BH 2y Ay @2t @SYSyiGz¢é Ay
instructional material ties the teacher and may through learner training, actively participate in the
mislead him or become a hindrance rather than a management of their learning, in such a way that
help. But according to O'Neill (1990haterials may  course booKed teaching would find impossible.
be suitable for students' needs, even if they are not Textbooks should be comprehensivedatover most
design especially for them, that textbooks make it or all of what isnecessaryand also correspond closely
possible for students to review and prepare their with the aims of the teaching program and needs of
lessons. So these textbooks are efficient in terms of the learnersAs well, the purpose of prescribing
time and money, and that textlaks can and should textbooks in an English class is to enhance language
allow for adaptation and improvisation. Hence, his learning of the students by providijn authentic
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reading material. Grant Commission (1978) declares predictable." Language production at this level is

that there are two main types of textbooks:
|.Traditional textbooks
Traditional textbook is a type of book that

more spontaneous and authentic, because meaning
negotiation
communicative context” and "exchange of real

takes place "within a real

ask the students to learn the language as a systeminformation".

and after that they should beable to use the

All three are expected to be included in the

language. On the one hand, this type of textbook is a methodological sequence of the various units that

great help for teachers because they are teacher constitute

English textbook, mainly because

centered and they are easy to use. But on the other, students need to go through a process of controlled

GKSNS Yire& o6S | LNRotSY
studies when they can manage grmar but cannot

| practice, by first working on easyuided mechanicaf y (i Q &
activities, before eventually reaching a degree of
communicate. They rather focus on reading and free

language practice that embraces

writing activities and are very common at schools. communicative interactionGémezRodriguez 2010
Speaking and listening skills are mostly discard in the4.Steps in the Selection of ELT Textbooks

traditional textbooks. These books are relaying on
accuracy in language while flueneylanguage is not
important. Traditional textbooks focus on form and
structure of language.
[I.Communicative textbooks

In comparison with traditional textbooks,
communicative textbooks emphasize the
communicative functions of language, not only the
foms, a1 Affta Ay dz@aAy3
interests, encourage work in groups and
furthermore emphasize fluency, not only accuracy.
Simply, this type of textbooks prepares learners to
use their language knowledge in real lifaccording
to Richards ad Rodgers (2006), textbooks should
design in such a way that their tables of contents
suggest a gradual development of language forms
and functions, going from basic to the complex.

According to Richards (2005) there are
three main types of language prémts found in
most English instructional materials such as:
A. Mechanical practiceefers to controlled activities
that involve repetition and substitution drills. They
are design to practices the use of particular
grammatical items. In many textbooks, shpractice
demands sentence completion (usually with
grammar activities in isolation), but lacks authentic
language negotiation.
B.Meaningful practicerefers to activities in which
language is controlled and "students are required to
make meaningful choés when carrying out

practice".
C.Communicative practicembodies those
activities in  which language "is not totally

f Iy 3dzt

f

Garinger, D (2002) arguekat with a little

additional consideration and attention, the selection
process can be enhanced and the outcomes be
improved for learners who will use the texts. He also
suggests some steps in selecting effective textbooks
for ETL learners:

Matching the Tetbook to the Program

and the Course:Prior to selecting a

textbook, educators should thorougHlya

examine the program curriculum. If the

goals and curriculum of the program are

clear and well defined, the parallels with

certain textbooks may become obvious.

Reviewing the Skills Presented in the

Textoook: L YLINE @AYy 3 § SI NYSNEQ

skills is frequently the main purpose of ESL

programs. However, which skills are taught

and how they are taught differs from

course to course and program to program.

Therefore, he effectiveness of each

textbook in helping learners acquire the

necessary skills must be considered.

Reviewing Exercises and Activities in the

Textbook: When evaluating the quality of

exercises or activities, four key questions

should be answered:

1. Do the exercises and activities in the
GSEGo221
language acquisition? Many exercises
included in textbooks are convenient
for teachers but do not necessarily
O2yiNROGdziS (2 &GdRSY(
development.
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Are the exercises balanced irhetr
format, containing both controlled and
free practice?

Are the exercises varied and
challenging? Keeping students
motivated and interested as they work
through a textbook is much easier if
the students see something new in
each chapter.

Are the exerciss progressive as the
students move through the textbook?

1 Weighing Practical Concern3hese issues,
which include availability and cost, are

Appropriate  exercises and  activities
promote meaningful communication through the
language. Textbook exercises and activities develop
the use of the languge in meaningful situations and
communicative functions. They employ various
types of educational aids and learning resources that
help learners to understand the material effectively
as well as encourage active class interaction.
Basically, exercises aruttivities should provide for
the development of learners language skills.

According to Arnold (1999), the design of
exercises in the modern EFL context should show
more concern with the needs and abilities of human

often the deciding factor in textbook 0SAy3&X G(KS SESNOYAEEAVEE a&S
selection, and they must be acknowledged. humanistic exercises should have the following

There is essential need for teacheao provide characteristics: i) Emphasis on personal experience

materials and knowledge of how to differentiate I YR  3INRBdzLd SELISNASYOSsZ AAOD

mainstream curricula for English Language Learnersintervention in learning, ii) students trying to

(ELLs). Despite the increased number of valuable ESexpress meanings which they cannot express, iii)

textbooks, it is important to be sure that each area SSOAFf LINBGSOGA2Y 2F £ SI NYSN&
will have some particular needs.Sevieamproaches I NB 3ISydzAy St & AydiSNBaGSR Ay 2
to textbook selection have been proposed, but Encouraging students to bring themselves physically

unless the key shareholders are involved and to class. Although, some of the exercises may

understand

the particular needs of their

succeed in helping students to pass the exams but

constituency, an inappropriate choice may be the fail to develop their abilities to use language in real

result.

5.Problems with using the Materials

life. In addition, all exercise and activity types are
employed in textbooks are of great significance to

Many applied lingists question the content t S Ny SNEQ O2YYdzy A Ol G A @GS 02 YL
of mainstream materials in ELT world. Rinvolucri (Wei,W.2011).

(1999) bitterly opposed to the content of EFL course 7.Central Board of Secondary Eduion Board

books where the EFL world stays away from the dark Syllabus

side of the life with no mention of death, poverty or The Central Board of Secondary Education

war. He pronounces tHaEFL course materials are (CBSE) board is one of the biggest educational

2dzali la GKS az27Fdz 7TdzR3e& SorgénaiionLia kuehbl/ahd prepiafed e syligbRs far 2 Y Sy Q
delightful world. Crawford (1978) declares that the students from lower nursery group to grade 12, for

use of commercially produced textbooks and schools affiliated with it. The Syllabus @BSE is set

instructional materials detach the learner from by National Council of Educational Research and
responsibility and opportunity & be creative and Training. Central Board of Secondary Education

active in the language process. Crookes (2010)syllabus adopts the hierarchical curriculum, where
suggested that the practicality of critical L2 students learn topics built on what was learn the

pedagogy would be improved by more accessibility year before last. The syllabus for CBSE béarthe

FYR @FNARSGe 2F G¥Fdz £ & o gy Haed exdriis candudtadibySthe CentiabBoard  a ¢

(p. 9). Such materials could help teachers t of Secondary Education is experienced through the
familiarize with problems of using ELT materials in Classroom discussions in government as well as in

the classrooms. private schools. The intensive CBSE board syllabus
6.English Textbooks Exercises mainly consists of objective type questions and

problems. This strategy of teaching prepares
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students for national level competitive exams. It is currently taught at the senior secondary schools at
an autonomous body which is responsible for the Aligarh Muslim University.These textbooks are
conducting class 12th exams across India. CBSEnalyzed based on the communicative aspects of

board provides finest and education which further
excels the caraeof student.
According to Meena,A(2013) the basic

textbook.
10.Procedure
The purpose of this study was to evaluate

objectives of core courses at this stages based onthe prescrbed English language textbooks in use at

CBSE board of study are:

1 To listen to and comprehend live as well as
recorded oral presentations on a variety of
topics.

1 To develop greater confidence @rproficiency

the Senior Secondary Schools.
11.Critical Analysis of the Senior
Textbooks at AMU

Textbook analysis is necessary to arrive at
better understanding of the rationale of the book as

Secondary

in the use of language skills necessary for socialwell as the needs of leaers. The ultimate aim of

and academic purposes.

To build communicative competence in various

registers of English.

1 To promote advanced language skills with an
aim to develop the skills of reasoning, drawing
inferences, etc. through meaningful activities.

1 To translate texts from Mother Tongue(s) into
English and vice versa.

At the end of the course learners will be able to do
the following:

1 Read and comprehend extended texts
(prescribed and noiprescribed) in the fabwing
genres: fiction, science fiction, drama, poetry,
biography, autobiography, travel and sports
literature, etc.

I Textbased writing (i.e., writing in response to
questions or tasks based on prescribed or
unseen texts)

1 Understand and respond to lecturespeeches,
etc.

1 Write formal/informal letters and applications
for different purposes.

8.0bjective of the Study

1 To study and find out the accuracy of the text
book.

1 To study the appropriateness of textbook to the
students need of language.

9.Materials andmethod

One of the best ways to analyzethe
textbooks is through a qualitative method. The
method allows the developer to gain a deep
understanding of the construct under investigation.

The materials to be evaluated in this study included

the two core couse English language textbooks

this textbooks are to develop skills in reading,
writing, listening and speaking and to extend
vocabulary to enable a student to enjoy and
foreordain fiction, poetry and dramaThe syllabi
under this study used for specifying theaterials for
Senior Secondary Schools at Aligarh  Muslim
University. The syllabus recommended by Aligarh
Muslim University for class Xl and Xll is taken from
C.B.S.E. (Central Board of Secondary Education)
which is one of the national boards. These textk®o
are designed to be used as materials for ELT purpose
and they are include different cultural aspects,
historical, geographical, literary, political, religious,
social, man woman relationship, habits, customs
and tradition.

There are two core Engliskxtbooks which
are prescribed for Senior Secondary students:
Hornbile for class XI and Flamingo (core book) for
class Xl which both based on the development of
reading comprehension and writing skill besides
speaking skill. These textboolkslvocate that he
OKAf RNByQa fAFS i
outside life and motivate students to be away from
traditional system of education. In addition, it
FddSYyLiia G2 AYLINRGS
develop studentcentered system of educatioithe
textbooks suggest that teachers should understand
students proficiency level of language and based on
that given space, time and freedom to them
generate new ideas and suggestion out of the
information which is passed on to them by adults.
Moreover, thesetextbooks aim to help students to
strengthen their communicative skill in English to
use it effectively in their daily life.
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Additionally, the syllabus designer have aim are focused on writing skills such as noteaking,
to make reading enjoyable and motivate students to summarizing, and abstracting.
generate new ideas among the stunte. Syllabus The following analysis is of a lesson of Hornbile
designers believe that reading comprehension textbook (see Appendix A):
exercises are mostly helpful to increase the pleasure x 2 SQNX b20 ! TN} AR G2
and effectiveness of reading. If We can All Be TogethéGordon Cook
The analysis of the prescribed textbooks of and AlanEast)
class XI (Hornbil): At the beginning, unit is started with the glossary of
I: Hornbile some important expressions so that students infer
The existing textbook is divideato two their meaning from the context. The purpose of this
parts. First part includes eight units which have only section is to familiarize the students with the new
one prose (comprehension text) and one poem vocabulary in the text. This is a lengthlyort story
except unit two, five and seven. Second part consistsand cannot be taught in one sectionlt has no
of writing improvement texts. Themes of the support and illustrative materials like color pictures
syllabus designer are to cover contemporary issuesand map which could help in making the lesson
as well as emotional and creative aspects of human more attractive and appealing.
life. Aims of teaching pros are: to understand the Activities are reading comprehension
passage and perceive its meaning, to improve based. They draw upon theisdizZRSYy G4 Q Ydzf GAf A
pronunciation, to increase knowledge of vocabulary experiences and capacities. Comprehension is
YR RS@St21L) aiGdzRSy (aQ | oatidressédat tiv@ levBlE baBfdhe texiskitSelf anR S| a4 2
the passage orally or in written form. The textsare 41 KS 2 G KSNJ 2F K26 GSEG NBtl
literary based and some of these texts are experiences. Grammar rules are introduced
descriptive in nature. Each unit followed by short inductively. Activities focus on improving sty (i & Q
glossary of difficult words that students infer their thinking ability. The textbook also engages activities

5ASX

meaning from the context. There are many
unfamiliar words ad very specific concepts.

The poetry section of the book aims at
RS@PSt2LAy3a adGdzRSyidaQ
universal sentiments and appeal to contemporary
sensibility. The rhythm of poetry motivates and
helps students to acquire natural speechythm.
This will be useful to improve their pronunciation.
The purpose of poetry is to teach idiomatic
expressions while in present textbook it is taught for
the sake of providing enjoyment not for purpose of
mastering students in language skills. Thetanals
provided for self study through many exercises given
at the end of almost each unit such as word and
usage, talking about the text, and thinking about the

for identifying words and understanding their
meanings and grammatical functions. Reading and
speaking are the strong points of the present lesson.

& LIS Bténkag dctivibes ard dot doveredhand iy I G S R

the listening skill is integrated with the reading of
the text. As for speaking practice, students are
supposed to discuss the theme either with a partner
or in the group, write down any comment to the
unit, and make their list of finding and
understarding from the text. In terms of vocabulary
improvement there also some activities which ask
students to find similar words from their own
language. As far as writing is concerned, there is not
any activity on writing in this unit.
The analysis of the pseribed textbook of

language. These exercises have value in improvingclass XlI (Flamingo):

aGdRSyGaQ @20 6dz | hNdhing & LISHainikgs 3

students in the learning process. The second part of
the present book is writing based units which aim at
AYLINR@AY3 &aidzRSyidaQ
write various types of letters and find out the main
ideas of text. Many exercises amgroduced which

atAatta FyR A
This textbook is divided into two sections:
prose and poetry. The prose section includes eight

& N (ipxogedcormptehehdion) teytRR It Qyitaing thre skiok S Y

stories, two norfiction pieces, and autobiograes.
The poetry section has six poems. The textbook aims
G2 tAYy1l tSFENYSNBRQ tAFS I
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school. The texts are literary and some of these texts
are descriptive in nature. Therefore, selection of
prose from different parts of the wdéd seeks to

exposes learners to a wide variety of genres, themesdzy RS N& i | Yy R

unit because thenumber of new words in the texts

is more than the number of words in the glossary.
But the simple language of story helps learners
0KS | dzi K2 NR&

and texts. Syllabus designers consider the interest of story and there is no illustrative materials like color

learners while making them aware of the soccio
political issues that they will face in the outside
world.

Units begin by a brief biogray of the
author and are followed by the short glossary of
difficult words so that students infer their meaning
from the context. Nevertheless, there are some
other words or expressions which are not in the
glossary and learners must find their meaningniro
the context. Each units contains some text question
GUKAY T I a e 2dz NEI RE
comprehension ability while reading the text and
hence, motivating and engaging learners better.

The text focuses on the reading
comprehension and to certain onriting skill. In
comprehension section they want to be sure that
learners understand the lesson, and the intention
YR SELSNARSYyOS 27
aims to enable learners to find out the facts and
problems of the outside world. These exises help
AY AYLNRBOAY3 &addzRSyidaQ
and involving students in the learning process.
Almost all skills are included in this text book. This
textbook provides opportunities for students to use
English while reading, writing, and spé&sg. There
is, however, no exercise on developing the listening
skill.

The following analysis is of a lesson of Vista
textbook (see Appendix B):

x  Deep Wate( William Douglas)
It is a story of disadvantages and overcoming of fear.
The purpose of the wrilr of this short story is to
teach learners that the effort and confidence can
help to overcome fear. This short story is very
helpful for students to take steps and effort in
overcoming their fear.

The unit is started with the brief biography
of the auhor and glossary of some important
expressions so that students infer their meaning
from the context. The purpose of this section is to
familiarize the students with the new vocabulary in
the text. However, this is not implemented in this

pictures which ould help in making the lesson more
attractive and appealing.

Activities are based on language skills
(reading, writing and speaking) except listening skill.
Listening activities are not covered and improving
the listening skill is integrated with theeading of
iKS GSEdo tKS& RNI ¢
experiences and capacities. Comprehension is
addressed at two levels: one of the texts itself by in
text activities and the other how the text relates to
kS
Grammar rules are introduced inductively. Activities
F2 Odza 2y AYLINE @AY 3
imaginative abilities. As for speaking practice,
students are supposed to discuss the theme either
with a partner or in the group, they can write down
any comment on the unit. In terms of vocabulary

writing is concerned, there are activities on writing
in this unit such as writing about their own
@pefehoingfear A How thiey dvdrchmeyit3
Finding: These tatbooks aim to enable students to
express idea of prose passage orally, to develop
listening and reading comprehension by reading and
postreading activities, and to improve imaginative
power of students. All the units contain various
types of exercises i the remarkable emphasis on
reading comprehension and writing skiks well,
appropriate visual materials available can be defined
as the facilities that can be employed by teachers
and learners to enhance language learning in
classrooms. They may ranffem simple haneémade
realia, charts and pictures, to electronic and digital
materials. The main problem to these textboolks
that little emphasis was placed on speaking and
listening skills. In addition, teaching of pronunciation
is missing in these téxooks and also there is no
practice of functional use of language.
Conclusion

Textbooks will not address all the needs of
every English language learners. There will always be
a need for teacher created materials and knowledge
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On our second day out of Cape Town, we began (o ¢
z:gg gales. For the next few weeks, they blﬁrl contlno;xnstl?
did not worry me; but the size of the waves was alarming —
uptslSmetresashighasourmainmasL J
mber 25 found us 3,500 kilometres east of Cape
?ne;]pz;e &L;fc;:ﬁ'weaﬂ]er, we had a wonderful holiday Eo[:;;:rtle
the weaf.hers but wter :a:oew get;-rs 'Day el ol
e i r;: at it had to change soon. And it
: At dawn on January 2, the waves Were gigantic. W
ksiﬂl;g with only a small storm jib and were fgﬂ making :ilglrxi
gl . As the ship rose to the top of 2ach wave we could see
e?thess €ENormous seas rolling towards us, and the screaming
gﬁ W; wind and spray was painful to the ears. To slow the boat
S . j:e dropped the storm jib and Jashed a heavy mooring
evg 12 loop across the stern. Then we double-lashed
: Tyth ng, went ﬂiIO}lgl‘] our life-raft drill, attached lifelines,
lonned oilskins and life jackets — and waited.
. The ﬁ{st mdicat}‘on of impending disaster came at about
. kl;vr[:;m Wlt.h an ominous silence. The wind dropped, and the
ediately grew dark. Then came a growing roar. and an
enormous cloud towered aft of the ship. With horror, | realised
It?at it was not a cloud, but a wave like no other | had‘ever seen.
appeared perfectly vertical and almost twice the height of Lhe.
otheTrh :Javcs, .with a frightful breaking crest.
roar increased to a thunder as the stern m
ificlei of the wave, and for a moment I theught we mig(;xvtegiz;‘epos(:
L ut then a h'_emendous explosion stook the deck. A torrent
mt%r:;n ;nhd white water broke over theship, my head smashed
o teh eel and [ was aware of flying overboard and sinking
ow the waves. | accepted my appreaching death, and as |
was losing consciousness, I felt quite peaceful. i
aw;}nefvpectedlg? my head popped out of the water. A few metres
o ﬁi{t.m atlw%va ker was near capsizing, her masts almost
i 8 be;n a wave hur}ed her upright, my lifeline jerked
- : gra!; > rl?e guard rails and saied through the air into
thauewalke S 's main boom. Subsequent vaves tossed me around
i e a rag doll. My left ribs cracked; my mouth filled
ood and broken teeth. Somehow, I found the wheel, fined
up &e stern for the next wave and hurg on. i
fater, Water, Everywhere. [ could feel that the shi
below, but I dared not abandon the wheelto 'lmﬁﬁgS:tIg IS];“;]E]?

s Homviin

main rib frames were smashed down to the keel. In fact, there
was nothing holding up a whole section of the starboard hull
except a few cupboard partitions.

We had survived for 15 hours since the wave hit, but
Wavewalker wouldn't hold together long enough for us to reach
Australia. 1 checked our charts and calculated that there were
two small islands a few hundred kilometres to the east. One of
them, lle Amsterdam, was a French scientific base. Our only
hope was to reach these pinpricks in the vast ocean. But unless
the wind and seas abated so we could hoist sail, our chances
would be slim indeed. The great wave had put our auxilliary
engine oul of action.

On January 4, after 36 hours of continuous pumping, we
reached the last few centimetres of water. Now, we had only to
keep pace with the water still coming in. We could not set any
sail on the main mast. Pressure on the rigging would simply
pull the damaged section of the hull apart, so we hoisted the
storm jib and headed for where I thought the two islands were.
Mary found some corned beef and cracker biscuits, and we ate
our first meal in almost two days.

But our respite was short-lived. At 4 p.m. black clouds began
building up behind us; within the hour the wind was back to 40
knots and the seas were getting higher. The weather continued
to deteriorate throughout the night, and by dawn on January 5.
our situation was again desperate.

When 1 went in to comfort the children, Jon asked, "Daddy,
are we going to die?” | tried to assure him that we could make it.
“But, Daddy,” he went on, “we aren't afraid of dying if we can all
be together — you and Mummy, Sue and 1"

I could find no words with which to respond. but [ left the
children's cabin determined to fight the sea with everything 1
had. To protect the weakened starboard side, | decided to heave-
to — with the undamaged port hull facing the oncoming waves.
using an improvised sea anchor of heavy nylon rope and two 22

litre plastic barrels of paraffin.

That evening, Mary and I sat together holding hands, as the
mmotion of the ship brought more and more water in through the
broken planks. We both felt the end was very near.

But Wavewalker rode out the storm and by the morning of
January 6, with the wind easing, 1 tried to get a reading on the
sextant. Back in the chartroom, I worked on wind speeds,

Nor Arain 1o Di,,, 185

front hatch was thrown open and Mary appeared sinking!
sereamed. “The decks are smaahMc(.!{ywe'm full of::t:

“Take the wheel”, I shouted as | scrambled for the hatch,

Larry and Herb were pumping like madmen. Broken timbers

hung at crazy angles, the whole starboard side bulged inwards;

clothes, crockery, charts, tins and toys sloshed about in deep walcr.

l.haH—fwam. half-crawled into the children's cabin. “Are ym;

all right?” | asked. “Yes," they answered from an upper bunk

“But my head hurts a bit,” said Sue, pointing to a big bum;;
above her eyes. I had no time to worry about bumped heads.

After finding a hammer, screws and canvas, | struggled ba'ck
on deck. With the starboard side bashed open, we were takin,

ater with each wave that broke over us. If I couldn’t makg
Some repairs. we would surely sink.

Somehow I managed to stretch canvas and secure waterproof
hatch covers across the gaping holes. Some water continued to
stream below, but most of it was now being deflected over the side.

M})re problems arose when our hand pumps started to blucl;
up with the debris floating around the cabins and the electric
pump short-circuited. The water level rose threateningly. Back
:;e geﬁl;; fcm;ﬂartgat our two spare hand pumps had been

ched overl — along with i ji
i amrtxin the forestay sail, the jib, the

Then I remembered we had another electri
the chartroom floor. I connected it to an out-;iggmal.)n:n v(ll;;
thankful to find that it worked. )

The r.ught dragged on with an endless, bitterly cold routine
l:: ;1‘:;:1:?& s;e'inygﬁ an(il\;v;oﬂdng the radio. We were g‘emng no
our calls — whi ising in thi
remsute corner of ﬂle{mﬂd g1
ue’s head had swollen alarmingly; she
black eyes, and now she showed ugsly;i deesafu:wo‘;elr:zrma:;s
&en‘s;:skedr:gly lsl:;dt;adn‘t made more of her injuries befone.

3 replied, “I didn’

Bt sav]::3 i t want to worry you when you were

By morning on January 3, the
0 ; pumps had the water level
sufﬁ?lenﬂy under control for us to take two hours’ res:vlen
rut:tahon. E.iut we still had a tremendous leak somewhere below
e waterline and, on checking, I found that nearly all the boat's

Af\n.ﬂnnt\’\r\l\nﬁAAAAAAAAAAAAAAr~

of course, drift and current in an effort to calenlate
aition. The best 1 could determine was that we were
ere (n 150,000 kilometres of ocean looking for a 65
tre-wide {sland,
{le | was thinking, Sue, moving painfully, joined me. The
& of her head was now very swollen and her blackened
 narrowed to slits. She gave me a card she had made.
On (he front she had drawn caricatures of Mary and me
{hie words: “Here are some funny people. Did they make
| lnugh? | laughed a lot as well.” Inside was a message: “Oh,
1 love you both. So this card is to say thank you and let's
for the best.” Somehow we had to make it.

Jed and rechecked my calculations. We had lost our main
piss and 1 was using a spare which had not been corrected
anetic variation. I made an allowance for this and another
fte of the influence of the westerly currents which flow

ih this part of the Indian Ocean.

About 2 p.m., 1 went on deck and asked Larry to steer a

of 185 degrees. If we were lucky, I told him with a

on I did not feel, he could expect to see the island at

5 pm.

with a heavy heart. [ went below, climbed on my bunk

mazingly. dozed off. When [ woke it was 6 p.m., and growing
| knew we must have missed the island, and with the sail

\ad left, we couldi't hope to beat back into the westerly winds.

ﬂ:atmnem,atmdedhudappmmdbymyblmk‘mnl

! hug?" Jonathan asked. Sue was right behind him.

Why am | getting a hug now?" I asked.

cause you are the best daddy in the whole world — and
it captain,” my son replied.

today, Jon, I'm afraid.”

Why, you must be," said Sue in matter-of-fact voice. “You
§ the island.”

What!" I shouted.

s out there in front of us,” they chorused, “as big as a
leship.”

| rushed on deck and gazed with relief at the stark outline of
\msterdam. It was only a bleak piece of volcanic rock, with
l¢ vegetation — the most beautiful island in the world!
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We anchored offshore for the night, and the next mo E
28 inhabitants of the fsland cheered as they helped us a:;t’lf‘:‘ i

With land under my feet again, my thoughts were full of
Larry and Herbie, cheerful and optimistic under the direst stress
and of Mary. who stayed at the wheel for all those crucial hours.v
Most of all, I thought of a seven-year-old girl, who did not want
us to worry about a head injury (which subsequently took six
minor operations to remove a recurring blood clot between skin
and skull), and of a six-year-old boy who was not afraid to die.

— R

Understanding the text

- List the steps taken by the captain
(1) to protect the ship when rough weather began.
(i} to check the flooding of the water in the ship.
- Describe the mental condition of the voyagers on 4 and 5 January.

- Describe the shifts in the narration of the events as indicated in
the three sections of the text. Give a subtitle lo each section.

w o

Talking about the text

Discuss the following questions with your partner.
- What difference did you notice between the reaction of the adults
and the children when faced with danger?
- How does the story suggest that optimism hel X
direst stress™ - b g
. What lessons do we learn from such hazardous experi
We are face-to-face with death? i
4. Why do you think people und such ady
in spite of the risks involved?

©

@

Thinking about language

1. We have come across words like ‘gale’ and ‘storm’ in the account,
Here are two more words for 'storm’: typhoon, eyclone. How many
words does your language have for ‘storm? i

are the terms for different kinds of vessels: yacht, boat, canoe,
teamer, schooner. Think of simflar terms in your language.
tamaran’ 1s a kind of a boat. Do you know which Indian
guage this word Is derived from? Check the dictionary.

ve you heard any boatmen’s songs? What kind of emotions
o these songs usually express?

prking with words

The following words used in the text as ship terminology are
80 commonly used in another sense. In what contexts would

use the other meaning?
hatch anchnj

e following three compound words end in -ship. Whal does |
Bich of them mean?

[ knot stern boom

airship  flagship tship

fhe following are the meanings listed in the dictionary against
phrase ‘take on'. In which meaning is it used in the third
agraph of the account:

ake on sth: to begin to have a particular quality or
appearance; o assume sth
e sb on: to employ sb; to engage sb

to accept sb as one’s opponent in a game,
contest or conflict

ake sb/sth on: to decide to do sth; to allow sth/sb to enter
e.g. a bus, plane or ship; to take sth/sb
on board
gstodo *

Given on the next page is a picture of a yacht. Label the parts of
the yachi using the terms given in the box.

(Appendix B)

Dececp Water

About the author

William Douglas (1898-1980) was born in Maine,

Minnesota. After graduating with a Bachelors of Arts
in English and Economics. he spent two years teaching
high school In Yakima. However, he gol tired of this and
decided to pursue a legal career. He met Franklin D.
Rooscvell at Yale and became an adviser and friend to
the President. Douglas was a leading advocate of
individual rights. He retired in 1975 with a term lasting
thirty-six yvears and remains the longest-serving Justice
in the history of the court. The following excerpt is taken
from OF Men and Mountains by William O. Douglas. It
reveals how as a voung boy William Douglas nearly
drowned in a swimming pool. In this essay he talks
about his fear of water and thercafter, how he finally
overcame it. Notice how the autobiographical part of
ithe selection is used to support his discussion of fear.

Notice these words and expressions in the text.
Infer their meaning from the context.
treacherous *  misadventure
subdued my pride = bob 10 the surface ke a cork
fiailed at the surface « ‘curtain of life fell
fishing for iandlocked salmon * back and forth across the pool 2
L had happened when 1 was ten or eleven years old. 1 had
lecided to learn to swim. There was a pool at the Y.M.C.A.
1 Yakima that offered exactly the opportunity. The Yakima
tiver was treacherous. Mother continually warned against
L, and kept fresh in my mind the details of each drowning
N the river. But the Y.M.C.A. pool was safe. It was only
wo or three feet deep at the shallow end: and while it was
Hne feet deep at the other. the drop was gradual. I got a
Bl of water wings and went to the pool. T hated to walk
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